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Abstract 
This article sought to propose proper pedagogical means of teaching vocabulary without resorting to the use of L1 (Francophone 
learners’ Mother Tongue) or L2 (French language) when teaching Francophone learners English Language at all levels. It was 
revealed that adopting context clues or explanation techniques as well as concrete techniques in explaining new words or 
expressions was the most effective methodological approach in teaching vocabulary. Also, it has been uncovered didactically and
pedagogically that the more senses are used to comprehend a word, the greater the likelihood of learning being successful. Thus
if learners see a word, (as real pictures), feel the word (touching the thing), taste the word (by the way of eating) as well as hear it 
used in a sentence to show meaning, it would lead to retention and memorization of the vocabulary. In short, teachers and 
lecturers of all academic disciplines must help learners to see, feel, taste and hear words in context particularly in language or 
linguistics environment so as to ensure proper comprehension and application of language teaching and learning. 
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1. Introduction  
Francophone learners are surrounded by Anglophone countries and for that reason the study of English language 
at all levels becomes indispensable. Pupils/learners who have French language as their official language need to 
study a third language (L3) that is English language as one cannot become all round and balanced scholar without 
English, this is because a lot of articles and books (Archaeology to Zoology) are written in English. In short, 
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teaching Francophone learners English language at the basic, secondary and tertiary levels will pave the way for 
learners to pursue further studies in Anglophone countries as well as helping them to be gainfully employed in the 
near future in any Anglophone country. This self-explanatory article will highlight didactically and pedagogically 
how to teach Francophone learners English vocabulary at all levels so as to pave the way for studious Francophone 
learners to become multilingual and proficient in English language. 
2. Objectives of the Study 
The main objective of the study is to teach Francophone learners English vocabulary without using L1 and L2. 
To achieve the main objective, the following specific objectives were pursued: 
x To teach English language without resorting to translation. 
x The pedagogical techniques that teachers could adopt when teaching Francophone learners English language. 
x The didactical principles used in teaching English vocabulary. 
3. Problem Statement 
As a Lecturer of Second (L2) and Third (L3) languages, English and French respectively, I have realized the 
difficulty teachers encounter when it comes to explaining words and sentences without resorting to French and 
English or vice versa. Explaining words or sentences to Francophone learners who are not proficient in English 
requires professional skills to carry out the task successfully. It is incumbent on teachers to be self-explanatory in 
teaching new words. The difficulty that Francophone learners encounter in learning a third language or English 
language cannot be over emphasized.  
In Anglophone countries like Ghana and Nigeria, where all the university courses are taught in English except 
French course, Francophone learners who pursue further studies in Anglophone countries definitely go through the 
difficulty in understanding the meaning of English words and sentences. 
4. Research Questions 
The objectives of the study were addressed by answering the following questions: 
1. How could teachers teach English vocabulary without using L1 and L2? 
2. Is it possible to teach English language without resorting to translation? 
3. What are the pedagogical techniques that teachers could adopt when teaching Francophone learners English 
language? 
4. What are the didactical principles in teaching English vocabulary? 
5. Literature Review 
Henry (2011) defines vocabulary as “all the words used or understood by a person”. According to Henry, (2011), 
there are four types of context clues, namely: synonyms, antonyms, general context and examples - SAGE. The first 
letter of each context clue spells the word SAGE. The word sage means “wise”. Henry (2011) sees using context 
clues as a wise/SAGE teaching and learning strategy. The word context simply means “language environment” or 
“surroundings”. A context clue therefore means the information that surrounds a new word, and is used to 
understand its meaning. It is against this background that we could agree with Harmer (1993) that, “If language 
structures make up the skeleton of language, then it is vocabulary that provides the vital organs and the flesh.”   
The pedagogical importance of teaching and learning in context is stressed by Eupedia (2011) as follows, 
“Memory works in such a way that one remembers better things in the context in which they have learnt it. So, if 
one was taught vocabulary by memorizing list of words out of context, they will remember words alone, or 
associated with the others in the list, but will have blanks when they need it in real life.”  
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It is didactically useless to teach learners vocabulary without relating the new words or expressions to a 
meaningful linguistics context. Igbaria (2003) emphasizes this point as follows, “If we are really to teach students 
what words mean and how they are used, we need to show them being used together in context.” It is never 
professional to teach and learn vocabulary out of context. A word without a context is a pretext. It is incumbent 
upon instructors of language to explain words and sentences in context. It is for this reason that I found the pictures 
at the Christ Bethel International School (2015) very appropriate and instructive even for teaching adult 
Francophone learners English vocabulary.  
The teacher asks learners to tell what each of the following pictures entails: 
594   Michael Owusu Tabiri /  Procedia - Social and Behavioral Sciences  232 ( 2016 )  591 – 599 
595 Michael Owusu Tabiri /  Procedia - Social and Behavioral Sciences  232 ( 2016 )  591 – 599 
Figure 2, Activity 2: Answers 
What is meaning?
Language teaching makes a distinction between two types of meaning. Lexical meaning conveys content i.e. the 
ideas being conveyed. Grammatical meaning on the other hand, shows the relationship between the content words 
i.e. appropriateness of the Grammar in the ideas being conveyed (Fianu, 1998). For example,  
x “Yaw has jumped the wall.” In this example, the words conveying lexical meaning are ‘Yaw’, ‘jump’, and ‘wall’. 
The words conveying grammatical meaning are ‘he’, ‘has’, ‘ed’ and ‘the’. 
x Kofi is eating alapiwa.  ‘Kofi’, ‘eat’, ‘alapiwa’ (words conveying lexical meaning). The words conveying 
grammatical meaning are, ‘he’, ‘is’, ‘ing’. 
6. Methodology 
6.1. Techniques in teaching vocabulary 
The three main techniques used in this research are concrete techniques, context clues and explanation 
techniques. The concrete techniques allow the learners to see the meaning of the word while the explanation 
techniques convey the meaning of the word through the use of simple words that is self-explanatory to the learners 
(Fianu, 1998). The researcher verified the usefulness of the pictures with a Ghanaian Class 1 pupil, who was able to 
identify all the pictures together with the appropriate vocabulary before adopting the concrete and explanation 
techniques to teach Francophone learners English language. 
This study proposes context clues, explanation techniques and concrete techniques in teaching vocabulary at all 
levels among Francophone learners. This method was used to teach Gabonese Primary School teachers and 
Beninois’ Ph.D. students English Proficiency for two months at the Ghana Technology University College. 
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6.1.1. Using context clues in teaching English vocabulary 
Words are learnt more easily if they are taught in context. This means words should not be presented in isolation. 
Through memorable context coupled with action words and picturesque words, learners will be able to remember 
words easily and accurately without any difficulty. 
6.1.2. Explanation techniques  
6.1.2.1. Explanation through examples 
i. You must do well to do away with lackadaisical and lukewarm attitude. In other words, do well to add a 
little effort and seriousness to whatever you are doing in life. That is to say, anyone who is lackadaisical 
and lukewarm shows little interest, support, conviction, effort and seriousness to whatever he or she does in 
life.
ii. There are a lot of lackadaisical and lukewarm students in this institution. 
iii.  Students who are lackadaisical and lukewarm are usually not studious and serious in their studies. 
iv. There are a lot of lackadaisical and lukewarm Christians in my country.  
v.  “I know your [record of] works and what you are doing; you are neither cold nor hot. Would that you were 
cold or hot! So, because you are lukewarm and neither cold nor hot, I will spew you out of My mouth!” 
(Revelation 3:15-16) 
6.1.2.2. Explanation through context 
Genuine Christians believe that to be born again, is what qualifies one to enter heaven. They base their 
argument on John 3: 3-4,
“Jesus answered him, I assure you, most solemnly I tell you, that unless a person is born again (anew, from 
above), he cannot ever see (know, be acquainted with, and experience) the kingdom of God. Nicodemus said to 
Him, How can a man be born when he is old? Can he enter his mother’s woman again and be born?” 
6.1.2.3. Explanation through relationships (synonyms and antonyms) 
i. Some students like playing truancy that is fond of not going to school regularly. 
ii. Usually studious students study hard as lifestyle, not aiming at receiving any award. In other words, all 
those who are serious and studious in their studies are compelled by intrinsic motivation, that is, internal 
incentives. 
6.1.3.  Using concrete techniques in teaching English vocabulary 
Examples: Teachers can effectively explain the meaning of the expressions: get on and get out, using concrete 
techniques as follows:
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                                                                Stuart (2013) 
Figure 3 depicts concrete explanation technique illustrating (school children) getting on (boarding or entering a school bus 
Stuart (2013) 
Figure 4 depicts a pupil (school child) getting out from a school bus (Get out - leave, or alight from a vehicle) 
The teacher or lecturer may ask learners the following questions to enable them to deduce the meaning of the 
vocabulary: 
1. What can you see here? 
2. What is going on? 
3. Where is it taking place? 
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From the aforementioned expressions together with the pictures, learners can easily deduce and decipher the 
meaning of the vocabulary with ease. 
6.2. General principles for vocabulary teaching 
According to Fianu (1998), the following pedagogical findings came about as a result of research by language 
experts. These findings constitute general principles upon which all language teachers can base their teaching of 
vocabulary. 
1. The more senses used to comprehend a word, the greater the likelihood of learning being successful. Thus if 
learners see a word,(e.g. use of pictures), feel the word(e.g. touching the thing), taste the word (by the way of 
eating) as well as hear it used in a sentence to show meaning. 
2. There is a limit to the number of new words which can be learnt at a time. This is perhaps due to the short term 
memory of most learners particularly, children. 
3. Words are also learnt easily if they are taught in lexical sets (words which are closely related in meaning or are 
used in the same context). 
Examples:
Click, browse, slide show, format                           - ICT
Cash withdrawal, deposit, cheque, balance             - Bank;
Charge, guilty, innocent, evidence                          - Law Court 
Praying, preaching, evangelism, fasting, worship   - Church 
Teaching, learning, evaluation, examination           - School 
The number of new words learnt at one time can be increased by teaching words in lexical sets. It is good to 
cultivate the habit of saying the word to learners’ hearing before writing it on the board or projecting on the screen. 
This helps learners to practice correct pronunciation. 
7. Implications and discussions 
It is didactically and pedagogically significant for language teachers or lecturers to present vocabulary 
chronologically (systematically) as follows (Fianu, 1998): 
x Teach the meaning of the word using appropriate tangible objects or pictures. 
x Drill the word (pronunciation drill) by giving a model pronunciation. 
x Use the word in a meaningful context (in a sentence form). 
x  Write the sentence on the board by highlighting the new word. 
x  Create a situation to enable learners to use the word in context. 
No learning can take place without the learner first comprehending or grasping the meaning of the material being 
learned. It is didactically advisable to use suitable and adequate teaching aids to make teaching vocabulary lessons 
real, concrete and stimulating. A word without a context is a pretext. It is didactically expedient to use pictures and 
concrete objects in teaching and learning particularly in language environment. It would be equally significant for 
teachers or lecturers irrespective of the discipline to incorporate suitable teaching aids to make teaching and learning 
in all disciplines self-explanatory and applicable to life. 
8. Conclusion 
It has been uncovered through this paper that the best method teachers could adopt to teach vocabulary 
particularly English vocabulary is the appropriate use of context clues, concrete techniques and explanation 
techniques. It is an undeniable fact that without ample and suitable explanation techniques, no teaching and learning 
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can take place. It has been uncovered didactically and pedagogically that the more senses are used to comprehend a 
word, the greater the likelihood of learning being successful. In short, without learners making judicious use of the 
five senses in learning, real learning (academic transformation) cannot take place. In other words, without teachers 
and lecturers adopting the wise way or method of teaching and learning, no learner can make effective use of 
vocabulary in a real linguistics environment. We hope this self-explanatory article that is concrete techniques, 
context clues and explanation techniques will contribute significantly to scholarship, particularly to the field of 
didactics, andragogy and pedagogy in Africa particularly in Ghana, and the whole world. 
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